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Unit 1 Overview 

Content Area:                     British Literature 

Unit Title:                            The Anglo-Saxons and Middle Ages in Literature 

Target Proficiency Level:  Gr. 11/Academic  

Unit Summary:  In this unit, students will explore the different ways Anglo-Saxon and Middle Age 

Literature is portrayed; they will analyze works from an Anglo-Saxon and Middle Age perspective paying 

attention to the time period and the narrative techniques of the writer such as tone, point of view, diction, 

syntax, and detail.  Students will investigate how the culture and history of England affects the language 

and literature.  Students will analyze the epic hero cycle, and foundational texts of the English language, 

paying attention to themes relevant to the changing socio-political landscape of England.   

Primary interdisciplinary connections:  Language Arts  

21st century themes:  Critical Thinking, Literary Analysis 

Unit Rationale:  The ability to understand how the time period influences the literature and how devices 

and techniques of an author are central to understanding literature.  Students will analyze several works of 

literature including plays, novels, and epic poetry from a specific time period.  Anglo-Saxon and Middle 

Age literature is one major section of literature that needs to be studied from its own perspective.  Through 

this time period, students will also identify and interpret tone, theme, diction, syntax, point of view, 

organization, and detail.  

Learning Targets 

Related Cultural Content Statements 

Test-taking strategies. 

CPI #  Cumulative Progress Indicator (CPI) 

SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, qualitatively, orally) in order to make informed decisions and 

solve problems, evaluating the credibility and accuracy of each source and noting any 

discrepancies among the data. 

SL. 11-12.1.B. Collaborate with peers to promote civil, democratic discussions and decision-making, set 

clear goals and assessments (e.g., student developed rubrics), and establish individual 

roles as needed. 

L11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 11-12 reading and content, choosing flexibly from a range of strategies 

L11-12.4.A Use context (e.g.) the overall meaning of a sentence, paragraph, or text; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the 

course of the text and how they interact and build on one another to provide a complex 

analysis, and provide an objective summary of the text. 

RI.11-12.6 Determine the author’s point of view or purpose in a text in which the rhetoric is 

particularly effective, analyzing how style and content contribute to the power, 

persuasiveness or beauty of the text. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using 

valid reasoning and sufficient evidence. 

W.11-12.1.A Introduce precise, knowledgeable claims, establish the significance of the claims, 

distinguish the claims from alternate or opposing claims, and create an organization that 

logically sequences claims, counterclaims, reasons, and evidence. 

W.11-12.1.C Use transitions (e.g. words, phrases, clauses) to link the major sections of the text, create 

cohesion, and clarify the relationships between claims and reasons, between reasons and 

evidence, and between claims and counterclaims.   

W.11-12.1.D Establish and maintain a style and tone appropriate to the audience and purpose (e.g. 

formal and objective for academic writing) while attending to the norms and conventions 

of the disciplines in which they are writing. 



RL.11-12.2 Determine two or more central ideas of a text and analyze their development over the 

course of the text, including how they interact and build on one another to provide a 

complex account, and provide an objective summary of the text. 

RL.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific 

individuals, ideas, or events interact and develop over the course of a text. 

RL 11-12.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the impact of specific word choices on 

meaning and tone, including words with multiple meanings or language that is 

particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 

RL.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her 

exposition or argument, including whether the structure makes points clear, convincing, 

and engaging. 

Unit Essential Questions 

 What does it mean to be Anglo-Saxon? 

 What are the characteristics of the Middle 

Ages? 

 What is tone and how does it contribute to 

meaning? 

 What is diction and how does it contribute 

to meaning? 

 What is an epic hero? 

 When are the different points of view and 

how does they contribute to meaning? 

 How are Anglo-Saxon and Middle Age 

ideals and philosophy placed into the 

literature? 

 What obstacles block the Anglo-Saxon 

characters? 

 What can be viewed as symbolic in the 

piece of literature? 

Unit Enduring Understandings 

 Provide a concluding statement or section 

that follows from and supports the argument 

presented. 

Unit Learning Targets 

Students will: 

 Apply literary devices and narrative techniques to analyze literature  

 Depart from plot and look at what the author does and how he does it 

 Identify the most important narrative techniques that contribute to meaning 

 Discuss and analyze the role of culture and society in literature 

 Identify elements of the epic hero cycle 

Evidence of Learning 
Summative Assessment:  Two out-of-class essays analyzing Anglo-Saxon and/or Middle Age literature, 

two close readings on specific works of literature, short answer tests for comprehension. 

Equipment needed:  Beowulf, The Seafarer, The Canterbury Tales-Prologue and various pilgrim tales, 

Sir Gawain and the Green Knight, Elements of Literature textbook, 

Teacher Resources:  Beowulf, The Seafarer, The Canterbury Tales-Prologue and various pilgrim tales, 

Sir Gawain and the Green Knight, Smart board 

Formative Assessments 

 Literary tests, reading comprehension 

tests, essays 

 In class close-reading 

 Discussion and journal entries 

 

 



Lesson Plans  
Lesson Timeframe 

Lesson 1 

Introduction to Anglo-Saxons 

 

10 days 

Lesson 2 

Epic Hero Cycle 

 

10 days 

Lesson 3 

Beowulf 

 

10 days 

Lesson 4 

Sir Gawain and the Green Knight 

 

5 days 

Lesson 5 

The Canterbury Tales 

 

15 days 

Lesson 6 

Practice passages and body paragraphs 

 

5 days 

ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with 

diverse partners, building on others’ ideas and expressing their own clearly and persuasively.  

NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including 

visually, quantitatively, and orally.  

NJSLSA.SL3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

Presentation of Knowledge and Ideas 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can follow the 

line of reasoning and the organization, development, and style are appropriate to task, purpose, and 

audience. 

NJSLSA.SL5. Make strategic use of digital media and visual displays of data to express information and 

enhance understanding of presentations. 

NJSLSA.SL6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of 

formal English when indicated or appropriate. 

ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the text. 

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the 

key supporting details and ideas. 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of 

a text. 

Craft and Structure 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 

portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 
NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 

NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of 

the reasoning as well as the relevance and sufficiency of the evidence. 



NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to 

build knowledge or to compare the approaches the authors take. 

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and 

proficiently with scaffolding as needed. 

Range of Reading and Level of Text Complexity 

Read and comprehend complex literary and informational texts independently and proficiently. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

well-chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 

a new approach. 

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based 

research process, based on focused questions, demonstrating understanding of the subject under 

investigation.  

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility 

and accuracy of each source, and integrate the information while avoiding plagiarism. 

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

Range of Writing 

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

1. Demonstrate command of the conventions of Standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of Standard English capitalization, punctuation, and 

spelling when writing. 

Vocabulary Acquisition and Use 

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 

using context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings. 

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and 

phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when encountering an unknown term 

important to comprehension or expression. 

 
 

 

 



Unit 2 Overview 

Content Area:                     British Literature 

Unit Title:                            The Renaissance/Tragedy and Comedy 

Target Proficiency Level:  Gr. 11/Academic 

Unit Summary:  In this unit, students learn about Renaissance Literature, the elements of a tragedy and the 

elements of a comedy in the literature.  We discuss satire, tragic hero, three types of irony, the tragic cycle, 

how tragedies have changed, hubris, and use of the grotesque. The Tragedy of Macbeth, Gulliver’s Travels, 

A Modest Proposal, Paradise Lost, the elements of a sonnet, and Shakespeare’s sonnets are studied over 

the course of this unit. 

Primary interdisciplinary connections:  Language Arts  

21st century themes:  Critical Thinking, analytical Writing 

Unit Rationale:  Literature falls into two main categories – tragedy and comedy.  To understand the 

elements and thematic purposes of each is to get a solid grasp of literature.  Students will develop the 

analytical tools necessary to successfully analyze literature.  Students will use diction, tone, syntax, point of 

view, organization, and detail to help interpret authorial intent.   Students will then apply these devices and 

tools to the analysis of comedy and tragedy in various works of literature.   

Learning Targets 

Related Cultural Content Statements 

The analysis and interpretation we are doing will prepare students for college level English classes.  

CPI #  Cumulative Progress Indicator (CPI) 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and sufficient evidence. 

W.11-12.1.A Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 

distinguish the claim(s) from alternate or opposing claims, and create an organization that 

logically sequences claim(s), counterclaims, reasons, and evidence. 

W.11-12.1.C Use transitions (e.g. words, phrases, clauses) to link the major sections of the text, create 

cohesion, and clarify the relationships between claims and reasons, between reasons and 

evidence, and between claims and counterclaims.   

W.11-12.1.D Establish and maintain a style and tone appropriate to the audience and purpose (e.g. 

formal and objective for academic writing) while attending to the norms and conventions 

of the discipline in which they are writing. 

W.11-12.1.E Provide a concluding paragraph or section that follows from and supports the argument 

presented. 

RL. 11-12.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the impact of specific word choices on 

meaning and tone, including words with multiple meanings or language that is particularly 

fresh, engaging, or beautiful. (e.g. Shakespeare as well as other authors.) 

RL. 11-12.5 Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., 

the choice of where to begin or end a story, the choice to provide a comedic or tragic 

resolution) contribute to its overall structure and meaning as well as its aesthetic impact. 

RL. 11-12.6 Analyze a case in which grasping a point of view requires distinguishing what is directly 

stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). 

RL. 11-12.7  Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live 

production of a play or recorded novel or poetry); evaluating how each version interprets 

the source text. (e.g. Shakespeare and other authors.) 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 

poems at grade level text-complexity or above with scaffolding as needed. By the end of 

grade 12, read and comprehend literature, including stories, dramas, and poems, at grade 

level or above. 



RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support 

analysis of what the text says explicitly as well as inferences drawn from the text, 

including determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development 

over the course of the text, including how they interact and build on one another to produce 

a complex account, and provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements 

of a story or drama (e.g., where a story is set, how the action is ordered, how the characters 

are introduced and developed). 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, trying a 

new approach, or consulting a style manual (such as MLA or APA Style), focusing on 

addressing what is most significant for a specific purpose and audience. (Editing for 

conventions should demonstrate command of Language standards 1–3 up to and including 

grades 11-12.) 

Unit Essential Questions 

 What is the Renaissance? 

 What is Comedy? 

 What is Tragedy? 

 How does irony contribute to meaning? 

 What is the purpose of satire? 

 What are the types of irony? 

 Why do tragic heroes exist in literature? 

 What are the elements of a tragedy and 

comedy? 

 How do characters differ in tragedies and 

comedies? 

 What is the correct way to integrate 

quotes? 

 How do I incorporate themes into 

interpretation? 

 How do I analyze tragedies? 

 What are the rungs of the comedic ladder? 

 What is important to look for when 

analyzing? 

 How do I incorporate rhetorical risks and 

elevated vocabulary into an essay? 

 What is hyperbole? 

 What is understatement? 

 How do hyperbole, understatement, pun, 

and irony contribute to and create humor 

and satire? 

Unit Enduring Understandings 

 Differentiation between comedy and 

tragedy. 

 Identifying authorial intent. 

 Gaining the ability to analyze literature. 

 Identifying the elements of comedy and 

tragedy. 

 Understanding the effect of the elements of 

comedy and tragedy. 

 Understanding of the tragic hero spiral. 

 Solid thematic understanding of Macbeth 

 Ability to identify and analyze satire 

 

Unit Learning Targets 

Students will: 

 Identify Renaissance ideals 

 Identify ideals of a sonnet 

 Identify and apply correct essay writing 

 Interpret literature based on tragedy and comedy 



Evidence of Learning 
Summative Assessment:  Timed Writing Section 

Out-of-class essays, in class essays, body paragraph/ intro writing, reading comprehension short answer 

tests 

Equipment needed:  LCD Player, The Tragedy of Macbeth, Shakespeare’s sonnets, A Modest Proposal, 

Gulliver’s Travels 

Teacher Resources:  The Tragedy of Macbeth, Shakespeare’s sonnets, A Modest Proposal, Gulliver’s 

Travels 

Formative Assessments 

● Poetry and prose passages 

● In class essays  

● Intro/body paragraph writing 

● Synthesis of close reads 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Introduction to Renaissance Literature 

 

5 days 

Lesson 2 

Close Reading Strategies 

 

5 days 

Lesson 3 

The Tragedy of Macbeth, Paradise Lost 

 

30 days 

Lesson 4 

Shakespeare’s sonnets 

 

5 days 

Lesson 5 

Gulliver’s Travels 

 

5 days 

Lesson 6 

A Modest Proposal 

 

5 days 

Lesson 7 

The elements of tragedy, comedy, and sonnets 

 

10 days 

Lesson 8 

Essay writing 

 

2 days 

Lesson 9 

Close reading 

 

5 days 

Lesson 10 

Independent reading 

 

5 days 

Teacher Note:  These lessons will be more advanced as the students have now been acclimated to analysis 

and interpretation of literature and poetry. 

ANCHOR STANDARDS FOR WRITING 

Text Types and Purposes 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

well-chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 



NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 

a new approach. 

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based 

research process, based on focused questions, demonstrating understanding of the subject under 

investigation.  

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility 

and accuracy of each source, and integrate the information while avoiding plagiarism. 

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

Range of Writing 

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 
Conventions of Standard English 

1. Demonstrate command of the conventions of Standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of Standard English capitalization, punctuation, and 

spelling when writing. 

ANCHOR STANDARDS FOR READING  

Key Ideas and Details 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the text. 

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the 

key supporting details and ideas. 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of 

a text. 

Craft and Structure 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 

portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 

NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of 

the reasoning as well as the relevance and sufficiency of the evidence. 

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to 

build knowledge or to compare the approaches the authors take. 

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and 

proficiently with scaffolding as needed. 

Range of Reading and Level of Text Complexity 

Read and comprehend complex literary and informational texts independently and proficiently. 



Vocabulary Acquisition and Use 

 

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 

using context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

 

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings. 

 

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and 

phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when encountering an unknown term 

important to comprehension or expression. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Unit 3 Overview 

Content Area:                     British Literature 

Unit Title:                            Dystopian Literature 

Target Proficiency Level:  Gr. 11/Academic  

Unit Summary:  In this unit, students will develop an understanding of dystopian and utopian literature.  

Through analysis of Animal Farm, Anthem, Lord of the Flies, V for Vendetta, and select thematic poetry 

and prose, students will interpret the effects and elements of dystopian and utopian literature. Students will 

analyze how each author uses specific narrative techniques and literary devices to create meaning and 

communicate symbolic, abstract ideas related to the literary ideal and society in general.  Students will also 

identify the principles and characteristics of totalitarian governments, characteristics of human nature that 

make utopia impossible, and their connection to literature. 

Primary interdisciplinary connections:  Language Arts, 21st Century Analysis and Evaluation 

21st century themes:  Critical Thinking 

Unit Rationale:  Students need to develop an understanding of society as seen through the lenses of 

literature.  Through this understanding, students will be able to better frame and analyze all literature by 

discerning what elements of dystopian exist within the work.  

Learning Targets 

Related Cultural Content Statements 

The study of dystopian literature is an important investigation of the freedoms within society and how 

important and delicate they can be.  

CPI #  Cumulative Progress Indicator (CPI) 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development and how they 

interact to provide a complex analysis; provide an objective summary of the text. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, 

ideas, or events interact and develop over the course of a text. 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze how an author uses and refines the meaning of 

a key term or terms over the course of a text. 

RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her 

exposition or argument, including whether the structure makes points clear, convincing, and 

engaging. 

RI.11-12.6 Determine the author’s point of view or purpose in a text in which the rhetoric is 

particularly effective, analyzing how style and content contribute to the power, 

persuasiveness or beauty of the text. 

RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support 

analysis of what the text says explicitly as well as inferences drawn from the text, including 

determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development over 

the course of the text, including how they interact and build on one another to produce a 

complex account; provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 

a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 

introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the impact of specific word choices on 

meaning and tone, including words with multiple meanings or language that is particularly 

fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 



L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

L.11-12.4.A Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or 

function in a sentence) as a clue to the meaning of a word or phrase. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and sufficient evidence. 

W.11-

12.1.A 

Introduce precise, knowledgeable claims, establish the significance of the claims, 

distinguish the claims from alternate or opposing claims, and create an organization that 

logically sequences claims, counterclaims, reasons, and evidence. 

W.11-

12.1.C 

Use words, phrases, and clauses as well as varied syntax to link the major sections of the 

text, create cohesion, and clarify the relationships between claims and reasons, between 

reasons and evidence, and between claims and counterclaims.   

W.11-

12.1.D 

Establish and maintain a formal style and objective tone while attending to the norms and 

conventions of the discipline in which they are writing. 

Unit Essential Questions 

● What is dystopian and its elements.  

● How do you identify author purpose? 

● What are the elements of a utopia? 

● How do you see these different societies 

reflected in the literary and real world?  

● Why are people controlling? 

● What is the common person in a dystopia? 

● How can we all be displaced in our own 

society? 

● Why is education so important to 

dystopia? 

● How do dystopian and utopian differ? 

● How do authors use fear, government, 

laws, and society within a dystopian text? 

Unit Enduring Understandings 

● Provide a concluding statement or section 

that follows from and supports the argument 

presented. 

Unit Learning Targets 

Students will: 

● Determine author purpose 

● Actively read and annotate successfully 

● Identify elements of dystopian and utopian 

● Determine purpose of dystopian and utopian 

● Analyze dystopian based on elements and narrative techniques  

Evidence of Learning 

Summative Assessment:  Out-of-class essays, in class essays, body paragraph/ intro writing, reading 

comprehension short answer tests 

Equipment needed:  LCD Player, Lord of the Flies, Animal Farm, Anthem, and various articles 

Teacher Resources:  LCD Player, Lord of the Flies, Animal Farm, Anthem, and various articles 

Formative Assessments 

● Practice poetry and prose passages 

● Guided reading and analysis 

● Quizzes on reading 

● In class essays 

● Impromptu poetry creation 

● Synthesis of AP essay questions  

● Choosing of AP close reading sections 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Introduction to Dystopian/Utopian 

 

5 days 



Lesson 2 

V for Vendetta 

 

5 days 

Lesson 3 

Animal Farm 

 

10 days 

Lesson 4 

Lord of the Flies 

 

10 days 

Lesson 5 

Anthem 

 

10 days 

Lesson 6 

Selected articles 

 

10 days 

Lesson 7 

Dystopian Essay 

 

5 days 

Teacher Note:  These lessons are structured to build on one another while also allowing students to 

compare and contrast dystopian and utopian.  

ANCHOR STANDARDS FOR READING 

Key Ideas and Details 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the text. 

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the 

key supporting details and ideas. 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of 

a text. 

Craft and Structure 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 

portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 

NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of 

the reasoning as well as the relevance and sufficiency of the evidence. 

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to 

build knowledge or to compare the approaches the authors take. 

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and 

proficiently with scaffolding as needed. 

Range of Reading and Level of Text Complexity 

Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 

using context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings. 

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and 

phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when encountering an unknown term 

important to comprehension or expression. 

 



ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

well-chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 

a new approach. 

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 
NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based 

research process, based on focused questions, demonstrating understanding of the subject under 

investigation.  

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility 

and accuracy of each source, and integrate the information while avoiding plagiarism. 

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

Range of Writing 

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 
  



Unit 4 Overview 

Content Area:                     British Literature 

Unit Title:                            Romantics to Present 

Target Proficiency Level:  Gr. 11/Academic 

Unit Summary:  In this unit, students will develop an understanding of tenets of the romantic time period 

and the primary poets and authors.  Through the reading and analysis of Romantic poetry, Whose Life is it 

Anyway?, Elephant Man, The Curious Incident of the Dog in the Night-Time, The Collector, A Monster 

Calls and select thematic poetry and prose, students will interpret the effects, elements, and causes of 

romanticism and modern world literature.  Students will also develop an understanding of the drastic 

change Romantics brought to literature and the consequences - both positive and negative. Ethical and 

social questions about our modern society will be raised throughout Whose Life is it Anyway? The Curious 

Incident of the Dog in the Night-Time, and The Elephant Man. 

Primary interdisciplinary connections:  Language Arts, 21st Century Analysis and Evaluation 

21st century themes: Critical Thinking, Analysis and College Readiness 

Unit Rationale:  Students will see the drastic change and immediate impact the Romantics brought to 

literature and society.  The modern world of technology, anxiety, power, information, and social standing 

based in various works of modern British literature will be subject to criticism, as well as the consequences 

of these elements we are all forced to live with.  

Learning Targets 

Related Cultural Content Statements 

The study of Romantics and moderns allows the students to fully expand the literary imagination.  These 

titles bring the students in touch with everyday problems and solutions that plague our world today.  

CPI #  Cumulative Progress Indicator (CPI) 

RI.11-12.2 Determine two or more central ideas of a text, and analyze their development and how they 

interact to provide a complex analysis; provide an objective summary of the text. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, 

ideas, or events interact and develop over the course of a text. 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze how an author uses and refines the meaning of 

a key term or terms over the course of a text. 

RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her 

exposition or argument, including whether the structure makes points clear, convincing, and 

engaging. 

RI.11-12.6 Determine the author’s point of view or purpose in a text in which the rhetoric is 

particularly effective, analyzing how style and content contribute to the power, 

persuasiveness or beauty of the text. 

RL.11-12.1 Cite strong and thorough textual evidence and make relevant connections to support 

analysis of what the text says explicitly as well as inferences drawn from the text, including 

determining where the text leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development over 

the course of the text, including how they interact and build on one another to produce a 

complex account, and provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 

a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 

introduced and developed). 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the impact of specific word choices on 

meaning and tone, including words with multiple meanings or language that is particularly 

fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 



L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

 Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or 

function in a sentence) as a clue to the meaning of a word or phrase. 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and sufficient evidence. 

W.11-

12.1.A 

Introduce precise, knowledgeable claims, establish the significance of the claims, 

distinguish the claims from alternate or opposing claims, and create an organization that 

logically sequences claims, counterclaims, reasons, and evidence. 

W.11-

12.1.B 

Use transitions (e.g. words, phrases, and clauses) to link the major sections of the text, 

create cohesion, and clarify the relationships between claims and reasons, between reasons 

and evidence, and between claims and counterclaims.   

W.11-

12.1.D 

Establish and maintain a style and tone appropriate to the audience and purpose (e.g. formal 

and objective for academic writing) while attending to the norms and conventions of the 

discipline in which they are writing. 

Unit Essential Questions 

● How do you determine the tone of a 

passage? 

● How do you identify author purpose? 

● What are the tenets of Romanticism? 

● What are the motivations and beliefs of the 

Romantic poets? 

● In what ways is language changed by the 

romantics? 

● How does metaphor and word negate truth? 

● What is modern literature? 

● How is this applicable to our own lives 

● What is the revolution of the romantics? 

● In what ways do all characters go through 

cycles? 

● How do authors contrive aspects of plot to 

further meaning? 

Unit Enduring Understandings 

● Provide a concluding statement or section 

that follows from and supports the argument 

presented. 

Unit Learning Targets 

Students will: 

● Determine author purpose 

● Actively read and annotate successfully 

● Identify elements of modern and contemporary literature 

● Determine purpose of works of literature based on thematic analysis 

● Identify how certain narrative techniques contribute to meaning 

● Construct meaning in literature by connecting it to time period 

Evidence of Learning 
Summative Assessment:  Out-of-class essays, in class essays, body paragraph/ intro writing, reading 

comprehension short answer tests 

 

Equipment needed:  LED Projector, DVD player, The Romantic poets, Whose Life is it Anyway?, 

Elephant Man, The Curious Incident of the Dog in the Nighttime 

 

Teacher Resources:  LED Projector, DVD Player, The Romantic poets, Whose Life is it Anyway?, 

Elephant Man, The Curious Incident of the Dog in the Nighttime 

 



Formative Assessments 

● Practice poetry and prose passages 

● Guided reading and analysis 

● Quizzes on reading 

● In class essays 

● Impromptu poetry creation 

● Synthesis of essay questions  

● Choosing of  close reading sections 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Introduction to Romantics 

 

5 days 

Lesson 2 

Blake 

 

5 days 

Lesson 3 

Coleridge 

 

5 days 

Lesson 4 

Lord Byron 

 

5 days 

Lesson 5 

Shelley 

 

5 days 

Lesson 6 

Keats 

 

5 days 

Lesson 7 

Wordsworth 

 

5 days 

Lesson 8 

Elephant Man 

 

10 days 

Lesson 9 

Whose Life is it Anyway? 

 

10 days 

Lesson 10 

The Curious Incident of the Dog in the Nighttime 

 

10 days 

Lesson 11 

The Collector 

 

10 days 

Lesson 12 

A Monster Calls 

 

5 days 

Teacher Note:  These lessons are structured to build on one another while also allowing students to 

compare and contrast tragedy and comedy.  

ANCHOR STANDARDS FOR READING  

Key Ideas and Details 

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the text. 

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the 

key supporting details and ideas. 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 

portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and 

quantitatively, as well as in words. 



NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of 

the reasoning as well as the relevance and sufficiency of the evidence. 

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to 

build knowledge or to compare the approaches the authors take. 

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and 

proficiently with scaffolding as needed. 

Range of Reading and Level of Text Complexity 

Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 

using context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings. 

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and 

phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when encountering an unknown term 

important to comprehension or expression. 

ANCHOR STANDARDS FOR WRITING  

Text Types and Purposes 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

well-chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 

a new approach. 

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based 

research process, based on focused questions, demonstrating understanding of the subject under 

investigation.  

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility 

and accuracy of each source, and integrate the information while avoiding plagiarism. 

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

Range of Writing 

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 
 

 

 



Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinar

y Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 

 

 

For information related to the 12 Career Ready Practices follow the 

links below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractic

es.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 

 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 

 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create 

and illustrate a simple story, Work collaboratively with peers on 

project, Use digital tools to explore an issue and design solution for a 

problem, Identify how technology improves life, Use digital tools to 

design an approach to solving problems. 

 

3-5:  Peers collaborate to produce text about current events; 

Understand the consequences for inappropriate use of technology and 

social media, Apply engineering designs to data collection and 

solutions, Understand how technology evolves based on need and 

cultural influences. 

 

6-8: Select appropriate technology and applications to create 

publication on global topic, Use technology and social media 

responsibly, Employ a wide range of digital resources to collect data 

and form solutions, Identify the forces that come into play for further 

development of technology; apply engineering design process to real 

world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf


Considerations for classified students: 
Classroom Instruction: 

 All instruction for classified students will be guided by the students’ 

Individualized Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for 

classified students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the 

special education teacher will be responsible for support in modifying the 

curriculum for the students, informing the class room teacher of the 

modifications, and directing instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education 

teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive 

technology and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers 

should modify tests for classified students.  Tests may be given in the regular 

education classroom or completed with the inclusion teacher in another 

location with additional time. Students may be tested separately according to 

the IEP. 

 Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP.   

 

Considerations for English Language Learners (ELLs): 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language 

Proficiency level.  Teachers should receive this level from the ESL teacher 

assigned to the building. 

 General education teachers will be responsible for differentiating instruction for 

ELLs with the assistance of the ESL teacher that promotes language, literacy and 

content learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and 

instructional strategies that support language and learning goals for all students.  

This approach to teaching aligns with preparing students with college and career 

ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US


4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general 

education teacher will be responsible for identifying language objectives and 

additional instructional strategies that improve proficiency in English and 

academic success of ELLs.  Instructional strategies and the necessary scaffolds to 

promote student learning will be shared with the general education teacher for 

daily lessons that are aligned to District Curricula, CCSS, and WIDA Standards.  

The general Education teacher and ESL teacher will be co-teachers for a pre-

determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, 

working with a partner, timeline and phrase wall and adapted text (in English) or 

specific sections of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an 

understanding of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  

Revisions show an attempt to improve Language Control by embedding academic 

content vocabulary and Linguistic Complexity by expanding and varying sentence 

structures and using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match 

drawings with new vocabulary (adjective word wall, content word walls) that 

might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular 

education teachers to provide appropriate differentiation for assessing ELLs. 

http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US


Considerations for At Risk Students: 

 At Risk students are identified by the I&RS committee in each school.  The 

committee works to understand the reasons behind the student’s low performance 

level in school and to create and implement a plan that is carried out by a variety 

of staff members in the building. 

 Teachers with At Risk students are notified by the I&RS committee and provided 

with a copy of the plan and a timeframe for assessing the growth of the student.  

There are academic as well as behavioral goals that are listed for the students with 

recommended strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will 

help the student improve his/her performance while applying appropriate 

behavioral strategies consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all 

students in their class.  The strategies would be guided by the I&RS plan and be 

consistent with the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide 

student with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep 

expectations within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined 

consequences for not completing work. 

 Provide time outside the normal class time for completion of work.  Not 

completing assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete 

assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

 Assignments and assessments can be planned and implemented with input from 

the student. 

 Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual 

student’s ability in mind.  
 

 


